CHAPTER FOUR

RESULTS AND DISCUSSION

4.1 Causes of the FLLD
4.1.1 The test-driven educational policy

At the school I noticed that the teachers gave too many exercises and classroom
quizzes treating the students as testing devices for higher scores rather than language
learners, and I asked them why they did not try some other ways to improve the
students’ English language proficiency. They replied that the county educational
administration practiced a policy of “bonus” to create a competitive atmosphere with
the bonus fund directly deducted from all the local teachers’ summer vacation salary,
and that they might get fined and could not get their own money back if their students
scored lower than the average.

This indicates that a test-driven policy was practiced at local junior high
schools, regardless of the aftermath -- teachers’ excessive attention on the tests rather
than on the FL knowledge and skills. When they found the students would not
cooperate with them; they felt helpless and worked with a burnout attitude. As a
result, throughout one full semester, the teachers stuck to their strategy of “to show
the students how to swim on the sea of EFL questions”. As a result they “drown most
of the swimmers”.

The de facto policy also gave a negative backwash to both the teachers and their



students. They put all the teachers in a competitive environment with a summative
high-stake assessment once a school year without observation of the teaching process
by an authentic and formative assessment-- totally inconsistent with the curriculum
design of the country. Consequently the teachers strove to assign exercises as much as
possible after class and the relationship among the teachers, their students, and the
school leaders was not good as expected, failing to achieve the ‘organizational and
relational capacity’. Under such excessive stress arising from the norm-referred
assessment, after repeated failure, some teachers may be expected to give up trying
other approaches suitable for the textbooks and their students’ level. Some may feel
burnout and do not care aboﬁt any requirements, simply Séying that their students
could not pass the final term exams and they could never get the money back. As for
the students, they did not enjoy learning a new language in this way, quite different
from their previous experience in learning Chinese as their second language.
4.1.2 Grammar-translation instruction and rote-learning

Some pre-classroom-observations and interviews with the teachers show that
the teachers here, as in many other rural schools elsewhere, adopted exclusively the
time-honored grammar-translation method - originally meant for instruction of Greek
and Latin, the classical languages of science and scholarship in central and Western
Europe until the 17th century--which continued to find its application here. The
teachers told me that it could be a ‘short cut to grasp a language’, with attention to
only reading and writing skills and no need to use modern teaching aids. Moreover, in
order to engage the students in simple and passive rote-learning words and sentences
and make their grammatical explanations understood more easily, they often told their
students to learn the English vocabulary and the text by heart in every possible way,
for instance, to read and write separately or with Chinese translation several times.
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The grammar-translation method neglects development of the students’ listening and
speaking skills, which accounts for the great failure of most Asian EFL learners in
communicating with native speakers. In the classroom, with word-for-word
translation and detailed grammatical explanation, use of L1 is much more than that of
L2 further minimizing the ‘teacher talk’, the only input of the target language to the
learner. ‘Almost no need to use teaching aids’ indicates that the teacher ignores the
purpose of teaching the foreign languages — to develop all the skills for
communicative competence by making use of the resources available to facilitate their
learning and interest them. The rote-learning, as a by-product of the long rejected
behaviorist SLA theory éccording to which the gramrﬁar-translation method is appliéd
among the Chinese EFL teachers, is a mechanical and passive cognitive process to
repeat, practice and memorize incoming information. Both the method and the
strategy promise little effectiveness in EFL teaching and learning.
4.1.3 Limited exposure to the foreign language

The field trips to the school and then to the students’ villages show that the Lisu
rural minority community has very little opportunity for exposure to the foreign
language. At school, it is clearly written in the eye-catching slogans along the
stairways into each classroom building, “Please speak Putonghua only”, thus
requiring all the students to speak the dominant national language; after school, they
have to choose to speak local Han dialect with their Han, Y1 classmates, and even
with their Lisu fellows to ‘practice’ the Chinese speech as encouraged by their
teachers although they were already quite fluent after having learnt the second
language through six years' of bilingual education. In the teacher’s presence, they
tried to speak Putonghua to their classmates and the teachers. But after class, the
teachers themselves speak several languages and dialects.
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English could be a subsequent language and a foreign language, but it was only
taken as one of the three most important subjects for tests at the school. I noticed that
it was not spoken at all amongst the teachers, let alone their students. Moreover, the
teachers used much less English for classroom instruction with the
grammar-translation approach.

When the Lisu students went back home, their parents, half of whom were
semiliterate with only primary school graduation certificates, allowed them to rest and
stay at home watching Chinese TV programs or do some lessons with little exposure
to the English language except for some major TV broadcast stations' names (e.g.
CCTV for China Central TV Station and YNTV for Yunnan TV Station), name
brands in product advertisement (e.g. Colgate, Pantene), and on-screen captions of
translated movies.

I also observed that, for the long weekend of four days, they might take home
some textbooks, but in most cases, not the English ones. When asked why that was so
in their mother tongue Lisu, they responded that they took little interest and it was too
challenging to learn and would rather work harder on other subject to ‘make up’ the
subject learning ‘deficit’ in terms of the final term exams.

At school the students’ exposure to the target language is confined to less than
half of the teacher’s classroom EFL instruction by the grammar-translation method,
consolidated by the learners’ diligent rote-learning. Unfortunately, despite their
enlarged vocabulary, the method and strategy do not impress the students as a
language learning process but rather, a difficult subject involving two languages — a
national language and an international one. After several times of failure, they
generally feel uninterested and choose to give up. If not, the only way out for them to
make up is to work harder on other subjects. In order to compensate for what they
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know will be low scores in English.  As a result, the students’ already limited input
of the language will be further diminished,resulting in even greater difficulties in the
language learning process.

4.1.4 High incidence of drop-outs

From my interview with the school leaders and some class teachers, |
discovered that there are 14 classes each with a student number of 12-48; two classes
for each grade. In grade 1, for the first semester, almost no student chose to leave the
school. But after that, every class teacher would claim that some of their students
discontinued their junior high schooling for several reasons. In general, there is an
incredibly high ratio of dropouts: a grade-1 class of some 40 students may dnly leave
some 10 in the class upon graduation, around 30%. The dropout rate was a little more
than 10 times higher than the average junior high school dropout rate of 2.49% in
2007 and over four times as much as the nationally highest (7%) for the
poverty-stricken western region of the country.

However, unlike other poverty-stricken rural minority areas of the country, the
dropouts appear to be unrelated to inadequate resources or social support for the
students. The local educational administration is striving to support the local schools
in the forms of policy, essentially with adequate funds and necessary school facilities,
staffing of teachers-college graduates and partial transfers of local excellent village
primary school teachers who become eligible with a college diploma and
demonstration of their competence as teachers at a higher level school, with very few
cases of “loose compliance” with the state educational policies and requirements. The
schools in the minority area even receive several international NGOs' generous

support for provision of a multimedia classroom with 20 personal computers,
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Internet access, color TV sets for long-distance education, solar water heating devices,
spacious playground, and partially funded school canteens.

At the junior high school level, most of the teachers hold a college diploma
from full-time three-year college education, self study in spare time, or take
correspondence courses during the summer or winter vacations, to make them
principally qualified for the teaching post. They care about the students' material
needs for their living at school and report to the school leaders if their students have
any financial difficulties in study, helping with applications for bursaries to cover part
of the boarding costs and tuition. Some class teachers even try to help reduce the
students' investment through some organiied income generating opporﬁmities after
school, such as vegetable plantation, construction work and even recyclable rubbish
collection.

As for the school leaders, they work carefully to comply with the supervisory
departments’ frequent inspection and often demand the teachers' devotion to their
teaching toward quality improvement. They also check regularly the teachers work
and quantify their teaching tasks, for instance 4 times of exercise assignments on
weekly basis.

On the student parents’ part, the majority of them can afford their children's
schooling at the primary and junior high school during the ages 7 — 16, and only ask
their children to do some light farm work on weekends (4-day per
two-week-combined long week) and some holidays (e.g. the 'help with harvest'
vacation). Despite inaccessibility to the school from the villages to the community
town school, due to long distance, rugged hilly paths and merely one-bus daily
service, most parents of rural minority students visited and interviewed for the case
study try
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to get a motorbike to pick up their children and then send back their children on
weekends, leaving only one third who have to walk home for half a day.

When investigated through field trips and interviews, in addition to the five
causes found for school dropout by other researchers, here I found three more causes:
(1) the local ethnic tradition of early marriage at 16-18, in comparison with China's
legal age for marriage, 22 for males and 20 for females; (2) Lisu ethnic festival
interruption, when no holiday is given; (3) Christian belief, without.any church near
the school. Of all these, for this community, learning difficulty and inadequate ethnic
cultural respect for the minority learners are the major causes.

In the hi gh-stakes accountability testing system, students are forced by their
teachers to pass all kinds of tests at the school, and they may be continually criticized
by the teachers for underachievement of the tests despite effort and time expended
and thus may be discouraged from continuing their schooling. Though it might be too
much an exaggeration to say that EFL learning (one of the three major subjects)
difficulty resulted in such high dropout rates from the school, it is very likely part of
it. As a result, the other students in the class are also affected, with increased anxiety
and distraction: “what to do — stay or leave?”

4.1.5 Unrealized learner potential of trilingualism

I checked several FLLD students’ Chinese scores at the school teaching affairs
section and found there was no marked difference between the Lisu, the Yi and the
Han in their Chinese fluency. According to their Chinese teachers, the only difference
might be that there is still certain level of the minority accent in speaking, which is
understandable and does not affect communication in the language. Interviews with

some of the Lisu students poor in their English tests also confirmed their comments.
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The rural minority EFL learners have gone through six-years of bilingual
education and all are already proficient in the second language. However, the Han
teachers and some minority teachers are not aware of their addictively bilingual
competence, which could be an advantage if they are encouraged, motivated and
supported through teaching method adjustments and content adaptation as needed.
After being interviewed, they also asked the researcher how they could manage to -
learn the foreign language, which shows they had not really lost all the confidence
built up from their previous successful experience in learning L2 and were willing to
try out some of their or other successful learners' language learning ‘tips’.

4.1.6 Low motivation and high aniiety

I checked Domyei’s (2001) demotivating factors with regard to the FLLD Lisu
students, and found (1), (3), (5) and (9) may account for the learners’ low motivation
for this case study, as they dislike the teacher's classroom teaching method,
experienced too many ‘failure’ in tests, and the coursebook is all about the urban
Western and Han people’s life in content, ignoring the fact that the Chinese

population comprises over 60% rural people and the 55 minorities in ethnicity.

I also found that the student interviewees’ motivation seemed to decrease from
grade 1 to grade 3 dueto the EFL difficulty accompanied by increased anxiety, as
several of them came to me and asked why it was so very difficult to pass the exam,
what would be the use of the language in the future except for higher school
admission tests, and how to learn the foreign languages after being informed of its
importance.

In this study, the learners also became worried about the difficulties and

differences which may grow to be the anxiety that reduce their confidence in making
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progress and impede their learning. To a certain extent, the students would no longer

‘invest’ their time and effort and the foreign learning would be terminated.

4.1.7 Insufficient and inappropriate teacher development

Only one of the teachers, when observed in class and assessed with a checklist
(See the Appendix), have reached over 70, at a fairly good level; 4 scored less than
50; and two just around 60. This shows that in terms of proficiency, ethics and spirit
of devotion as teachers to the rural minority students, their performance was not
commensurate with their college graduate diploma.

During my interviews with them after classroom observation, the five Han
teachers blamed the students difficulties on the students themselves, in particular the
minority students most of whom fail in the tests, instead of reflecting on their own
underperformances in terms of profession, morality and devotion. To take some
examples, they seldom prepared carefully the new lessons, always gave lessons in the
unchanged, tedious instructional method, and assigned the word-copying and reading
exercises in large quantities as required by the school leaders; they participated in
all forms of teacher development training for the new curriculum during the vacations
but never tried to apply what they had learned there to their teaching as they believed
it was ‘definitely’ not applicable to the rural minority learners; to a certain extent
there also seemed a distance between them and their students with too many students
failing to achieve the teachers' goals. Moreover, instead of endeavoring to find out the
causes, adjust their teaching and eventually improve their instructional quality, they
continued to work in an irresponsible, ‘burnout’ manner. On my advice during my
initial field trips, the school leaders equipped them with English teaching facilities,

such as a multimedia classroom, tape-recorders and textbook-accompanying cassettes,
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but very few of the teachers of English would register and borrow them out for use
over the coming semester. Every morning, I could still hear the students read aloud in
their morning self-study session following their teachers, with a basically correct
pronunciation but in a strange chanting intonation, similar to the way they had
practiced Chinese-pinyin by reading out each single vocabulary unit three times — one
time in English and two in Chinese translation in an attempt to memorize the spelling
and meaning of each word, with overdependence on the second language.

When 1 tried to speak English with them, I found that most of the
college-degree-compliant English teachers could not fully understand my speech and
failed to respond in correét and appropriate English. The teachers' communicative
competence itself was far from enough for teaching the new communication-oriented
English textbook. Then, from my check of their students’ daily homework after class,
without their presence, I also noticed that most of the mandatory extracurricular
exercises for the students were actually just to copy some new words several times
(3-5 lines on the exercise-book) with Chinese translations. Sometimes even when they
asked the students to do grammar exercises, unless there were keys to the questions in
the teachers’ reference books, the teachers themselves failed to correct the exercises
in red ink. I went to some teachers personally for an explanation and they responded
honestly that they paid little attention to updating their own knowledge and to
familiarizing themselves with the new textbooks, and that they seldom prepared for
new lessons carefully, which was overlooked by the school leaders for several years
since none of the leaders were English majors. Most of the teachers would rather
enjoy their long four-day weekend with their family or go to the county town for a

change, than think about how to improve their target language proficiency in several
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roles, to adjust their teaching to the learners’ needs, and thus to teach more
effectively.

[ once went to the teaching affairs section chief and suggested sending the
teachers out for varied forms of teacher development. According to him, the seven
teachers were often sent out for teacher development during the summer or winter
vacation. But they claimed that the costs were too high and what they had learned
from the city teacher specialists’ lecture did not apply to their teaching to the rural
minority students. So they were even given a chance to participate in the in-school
sit-in-classroom training for 10 days. That school was selected by the leader as it had
been long amongst thé best in terms of English teaching quality, with similar
conditions.

I also examined their roles in accordance with Table 6 (See the Appendix), and
found that only four of them acted as an organizer of the classroom, instructor of the
foreign language, controller of the students, and evaluator of their grades, which
shows they practiced an old teaching method and failed to realize that they should
adapt themselves to the newly designed authentic, task-based, interactive,
communicative new texts, that is, they insisted in “taking the new path in a pair of old
shoes”. Without other roles, the students may keep away from the “sage on the stage”,
show less initiative for participation in the tasks, and not be as open to motivation. In
addition, without the awareness of lifelong learning, they could never be a desired
‘resource’ and ‘facilitator’ to help the students in need with a full capacity.

Consequently, although they are all teachers with college diplomas and only
have to teach two classes and enjoy relatively good working and living conditions,

under some but not too demanding pressure, local EFL teachers’ proficiency in the
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foreign language, occupational competence and ethics all need to be improved
through a variety of teacher development methods.
4.1.8 Ignorance and neglect of the Lisu culture and religion (Christianity)

According to my field trips to the community township and large Lisu villages,
in the community, Lisu ethnic minority language is learned as the vernacular among
other ethnic people and the Lisu customs are readily respected by other groups. Many
Lisu students study hard despite making little progress, and get on well with their
peers, and respect their teachers and friends from all the other groups.

Following religious traditions handed down from the Western missionaries
about two hundréd years ago, almost every viliage has a church for pious beiievers, a
sizable population of around 85%. They go to church regularly with the Lisu or
Chinese version of the Bible on Sunday and also celebrate Christmas on December
24-25 in the remote rural villages, while the festival is not observed in Han villages
and the Han Christmas fans among the urban Han youngsters know little about the
religion and the implication of Christmas-in the West. In this sense, the religious faith,
as part of the Lisu ethnic culture, is the same as the people in the English-speaking
countries, which is completely ignored in EFL teaching.

This does not mean that the EFL teachers are expected to learn the Lisu
language and read the Bible as the Lisu people do. However, their recognition of the
Lisu language popularity in the community, their respect for the Lisu culture and their
involvement of the Lisu students in classroom EFL activities with relevance to the
culture, would encourage and facilitate the Lisu minority students’ EFL study at
school.

At the beginning of my field trip to the community school, before they knew
the researcher was also a Lisu proficient in Chinese, Yi and English with years of
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experience in working and studying abroad, the Han EFL teachers blamed
unanimously the Lisu learners’ English learning difficulties on the students
themselves, in a tone of some racist discrimination: “Some Lisu students speak
Chinese with their ethnic accent, how can they study the foreign language?” It is
annoying and unaccountable to hear some remarks from the teachers which are simply
excuses for their underperformance in teaching the rural minority EFL learners. In
contrast, from the teaching affairs section, I heard that the classes taught by a Lisu
woman teacher, who only held a non-English major college diploma, ahieved the best
record of students passing the exams and retaining the most students from grade 1
until grade 3.. This group of relatively succéssful EFL learners, or highef scorers, may
be attributable to their teacher’s good relation with her students speaking Lisu at
break and mentioning comparatively the life of Lisu people in classroom activities,
with an ethnic and cultural awareness while teaching them. The minority students’
preference of the minority EFL teachers and their willingness to cooperate with the
teacher is evidence of the importance of ethnic and cultural awareness in language
pedagogy. It occurred to me thatif she had taught them in the medium of the minority
language, as most of the students were Lisu and the rest could fully understand the
language, her performance would have been better. Such an assumption inspired me
to do a short teaching experiment in the Lisu minority language later.

In the local teachers’ classroom instruction, I found that the awareness of the
ethnic and cultural identity were not given due attention in their teaching. They
followed the new texts which only introduce the English speaking countries and the
Chinese Han’s culture but not the Chinese 55 minorities. In this classroom and the

entire community, however, the Han’s population only accounts for 10%. Some
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4.2

students were disappointed to find that the texts were all about the Chinese and the
foreign countries.

To sum up, the findings from the time-consuming, dedicatory and
physically-challenging field trips and the repetitive, cross-linguistic and intercultural
interviews over a considerable long period have proved fruitful. For some general
issues, they are similar to the reviewed literature (e.g. Liao 2005, Ma 2009)-or local
rural EFL teachers’ hearsay and overstatement in a shuffle-off-responsibility style
blaming all on teaching facilities and the minority learners' inability to learn the
foreign language, but the rest are found to be quite different in the rural minority
community context, more complex and idiosyncratic. Through the iﬁvesti gation, it
also shows preliminarily that there may be several causal factors, such as (1) the
educational authority's test-driven policy, (2) grammar-translation instruction and
rote-learning, (3) limited exposure to the foreign language, (4) low motivation despite
basically adequate learner support, (5) unrealized learner potentials of trilingualism,
(6) high incidence of drop-outs, (7) insufficient and ineffective teacher development,
(8) coexistence of ethnic religion and Christian belief and (9) neglect of learner

ethnicity and culture.

Students’ own characterization of the FLLD
The students’ responses are grouped by specific tops in five major categories,
in attempt to see their choices of A, B or C each with an indication based on the
number of students choosing the questions (See Table 11), which may shed light on
their impression of English language, exposure, interest and expectation (Q1-15);
social support and basic learning condition (Q16-29); classroom instruction, method
and extracurricular activity (Q30-40); bilingual education and ethnic culture
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(Q41-49); and EFL study self-assessment and actual achievement in the final term
exams (Q50-57).

The students’ responses to the questions 1-15 (See Table 11), indicate that the
Lisu EFL learners know the wide use and importance of the foreign language but tind
it different and distant from their minority language. At home or school they have
very limited exposure to English with the teacher’s classroom instruction being the
only source of input of the language. They take great interest in English learning, in
particular listening and speaking, as Lisu has no universal writing system. The interest
may be well maintained or increased upon their achievement of progress in learning
the lénguage, with more time investment on the study subject. They also tend to work
hard at study while expecting to have a teacher proficient in English, flexible in
teaching methods, willing to show them how to learn the language, and strict and
careful in teaching. Local high dropouts seem to have little effect on those who

continue their schooling.
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4.3 Experimental teaching for teacher development

Based on the findings from other instruments above to investigate the Lisu
students’ EFL learning difficulties, and in line with the national curriculum for
secondary schools and local actual context, a variety of EFL teaching and leaming
specific theories were used for the one-month experimental teaching and were found
to be effective and motivational in teaching the rural minority EFL learners. As a
result, the experiment adjusted the traditional teaching method of translation-grammar,
involved all the students in classroom pairwork and group discussion, integrated self-
and peer-assessment and teacher assessment on their performances of all the four
skills, ahd even tried to use directly the learners’ native language Lisu as the main
instructional medium for ease of understanding, minimization of L2 interference in L3
learning, and motivation of the learners. Such goals were achieved through awareness
of the ethnicity and multicultural classroom while teaching the target language and
culture to the minority EFL learners.

It was presented as an opportunity for teacher development for local teachers of
English in how to develop the minority students’ communicative competence as
required by the state’s language educational policy. They were welcome to observe
any of my classes whenever they were available and every day after class, a brief
discussion was held, at which I explained to them what I had taught, how I gave the
lesson and why. They witnessed the lively classroom atmosphere, smooth flow of the
tasks, initiative cooperation between the teacher and the students, and the teacher’s
role shifts where necessary. Part of the text contents was adapted and supplemented by
adding some topics familiar to the students. The combined and complementary

instructional medium was also found effective and feasible, with possibly
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more simple and fully intelligible English instructions and interpretations to increase
input of the target language under learning.

The school leaders and some parents also sat in the rear of the classroom. They
believed that such approaches would interest the students and help them make much
progress in English study. As they notice the Lisu students borrow too many Chinese
words and expressions in their speech and many of them could not count as much and
fast as I could in Lisu, use of Lisu-Putonghua instructional medium, in their view,

could retain the ethnic minority language and the culture.

4.4 Implications of the findings
The findings of this case study have a number of pedagogical, institutional and
socio-cultural implications, as follows.
4.4.1 Pedagogical implication
For the rural minority EFL learners in the classroom setting, the major
prerequisites for successful language learners, as proposed in Spolsky (1989), are rich
previous language learning experience, language learning aptitude, positive affective
elements, and a magnitude of exposure to the target language, also apply. Their L2
learning experience from the primary school bilingual education, ability to learn
subsequent languages as bilinguals or trilinguals in the community languages, and
positive affective elements such as interest, motivation, investment of efforts and even
faith in Christianity, can be utilized. It is also possible to enlarge their exposure to the
foreign language through limited L1, L1+L2, or L2 instructional media, use of
modern teaching facilities and devices, and development of interactively

communicative activities in the foreign language in and after class.
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In EFL classroom teaching, in order to bridge cross-language differences and
distance between the ethnic minorities Lisu and Y1, the majority and national
language Chinese and English languages, the teacher may predict the students’
possible difficulties in preparing lessons by a contrastive analysis approach, for
instance, focus on the differences and lack of cross-language correspondence in
sounds, words and grammatical rules of the languages concerned. However, the
difference and distance should not be emphasized in instruction, to avoid negative L1
or L2 transfer and to maximize input of the target language.

Given the curriculum to develop the students’ communicative competence, the
textbooks, the students’ needs and expectation, the current test-driven assessment
model and the teaching method of grammar-translation should be changed
accordingly to avoid a negative backwash, to help the rural minority students get over
EFL learning difficuities and subsequently to improve the teaching and learning
efficiency. This should be taken into account in the teacher development programs.
4.4.2 Institutional, social and cultural implications

For the issue of EFL teaching and learning in rural minority areas of China,
sufficient support is essential from local educational administration, community
school, the teacher, and the parents. For the administration, locally appropriate policy
specification, direction and monitoring as well as reasonable and applicable
assessments should be practiced for improvement of local EFL teaching, rather than
simply staffing enough EFL teachers to the community schools. At the community
school level, the school is not just an institution to take orders from the supervisory
governmental department, to require the teachers for test-driven performances and to
provide teaching facilities and devices but rather, a teaching and learning environment
where the teachers’ instruction is regularly checked by the national curriculum, their
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professional qualities upgraded through varied teacher development programs, and the
facilities are fully utilized for better teaching effectiveness. The teachers’ support
should include their own qualifications in EFL proficiency, full understanding of the
national curriculum and familiarization with the textbooks, proper instructional
methods fit for the textbook, role shifts in task-based classroom activities toward
communicative competence, and awareness of the multiethnic and intercultural
classroom setting. The parents’ support is not merely confined to coverage of school
fees and living costs but also encouragement of their children to make progress at
school and maintain regular contacts with the teachers.

The teachers are not necessarily able to learn the minority language of the
students and their parents all speak fluently the local Han dialect, but it is possible and
advisable to learn about the ethnic culture’s aspects which are different from that of
the Han and of the West. In teaching, such ethnic and cultural awareness may
facilitate classroom activities and motivate the students through relevance to their way
of life and thinking. To put it more specifically, the teaching materials should be
correspondingly adapted and some culture specific activities in English should
developed in and after class. In addition, the students are mostly believers of
Christianity, which is totally ignored by the school and the teachers. The system of
10-workday plus 4-weekend-day should be no longer practiced out of respect for the

Christians who may feel distracted in the classroom on Sundays.
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