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CHAPTER 4
CASE STUDY OF A TANDEM SESSION II: TRANSCRIPTION AND

ANALYSIS

Analysis of negotiation of meaning

This chapter will start by looking at how the participants interacted with each other in
the only tandem session conducted (lesson 1), After this session, it was deemed
unnecessary to do any further data collecting. The reasons that lead to this conclusion

will be discussed in chapter 5.

One of the key features of this session was the amount of and richness in negotiation
of meaning. As mentioned before, there was a proficiency gap between the two
learners, which could have had serious consequences for what occurred in each of the
conversations (Thai first, then English). The discussion of the results will also take
place in chapter 5. This chapter will report on what happened, and explain at certain
intervals what was going on, illustrated by a partial transcript. That which was most
relevant to the objectives of this current expirimental study was transcribed. An
analysis and breakdown of the amount and types of negotiation of meaning, as well as
the phases of cognitive presence, will follow the transcript (table 2: Quantative

analysis of session 1).
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Legend and terminology

T> indicates Thai participant

F> indicates Foreign participant

Overlap

If an utterances is indented, the amount of indentation indicates how soon an utterance
is followed with a response, such as this:
T> Do you understand?
¢
F> No, I don’t.
Here, while T> utte;s the final word of her question, F> already answers it. This

indicates that there is an overlap in turns. The downward arrow ( | ) indicates during

which word of the previous utterance the overlap starts to occur.

If an utterance is not indented, there is no overlap. If a response follows afterwards,
the downward arrow ( } ) is at the end of the utterance. If an amount of silent time has

elapsed in which either participant could have started a new topic, then there is now

downward arrow at the end of an utterance.

T> Do you understand?

F>Yes, I do.

In the example above, F> responds almost immediately after T>
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Neeotiation of meaning:

Clarification request Confirmation check Recast

Comprehension check Explicit correction

Overt Indications of:

Agreement: OIC
Non-agreement: OIDE
Understanding: OIU

Misunderstanding: OIM

Cognitive presence level according to Garrison and Archer’s (2004) framework

P1: Phase 1: Triégering event — The posing of issues, dilemmas, or problems.
Application in tandem language learning: Can also be seen as a new language
item offered for discussion with regards to language learning

P2: Phase 2: Exploration —~ Engagement in brainstorming, questioning, and
exchange of information. Application in tandem language learning: Possibly a
back-and-forth interaction on the topic of the aforementioned language item,
or possible answers given to direct questions

P3: Phase 3: Integration — Construction of meaning from the ideas generated
in the exploratory phase. Application in tandem language learning:
Verification or comprehension check of the initial participant who offered the
new item, tying back in to the initial problem.

P4: Phase 4: Resolution — Finding, testing, and implementing a solution to
problems presented in the triggering phase. Application in tandem language

learning: perhaps an attempt by the person who triggered the event made to try
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out the new language item in an independently constructed sentence, perhaps
to resume the conversation or resolve any communication breakdown occurred

before the triggering event

These marks (**) indicate that it was not clear what was said.
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TABLE 1: SCHEME FOR ANALYSIS OF NEGOTIATION OF MEANING

Adapted from Kétter (2003)

repair type

gloss (plus example from the corpus, if applicable) i
A speaker's attempt to confirm that he has understood an
utterance via the (partial) paraphrase (as opposed to
repetition; see below) of this turn, which can simply be
Confirmation answered with Yes or No.
check
T> P2: 1:42 Confirmation check Oh, you mean to say that
farang eat more than Thai people, right? Not that thai
people smile more than foretgners?
An explicit demand for an elaboration or a reformulation of
an idea, which "require[s] a rerun of the troublesome
Clarification utterance" in question (Aston, 1986, p. 136, in Kotter,
‘request 2003).
F> Clarification request: Could you repeat that?
Comprehension | A speaker's attempt to prompt another speaker to
check acknowledge that he has understood a particular utterance




(Mitchell & Myles, 1998, p. 129, in Kétter, 2003).

T> 6:18 Comprehension check (English) You understand

my...question?

‘F> Um, no.

i

Explicit 2:09 P1 Explicit correction: Derrick, you should say
correction “Foreigners eat more food than Thai people”

A form-focused partner-related target-like reformulation of
; all or part of an incorrect utterance (Long, 1996, p. 434;
Recast Lyster & Ranta, 1997, p. 46, in Kétter, 2003).

(implicit error

correction)

F> [ think there are many similarities between Thais and
foreigners.
T> 4:40 P1; Recast of the previous phrase:

(F> repeats phrase word by word)

| Overt indication

of understanding

Overt indication that a speaker has understood a particular

| message.

T> You have to say it this way, otherwise some people

might not understand.

2:20 Comprehension check and code switch: (In English)

You understand that? (Switch to Thai} Do you understand?

o1



F> 2:26 OIU: T understand

Qvert indication
of

'misunderstanding

Overt indication that a speaker has not understood a

particular message.

T>**

F> OIM: Um, I don’t .. .know that

T> 5:32 Comprehension check: You don’t understand, do
you?

F> Right.

QOvert indication

of agreement

Overt indication that a speaker agrees with what his partner
said.
T>...So I think they should both come to talk to each

other, and don’t fear anymore.

F> 7:18 QIC: 1 agree with that. T> This is my opinion.

QOvert indication

-of non-agreement

Overt indication that a speaker does not agree with what

his partner said.
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Student elected topic: Differences between foreigners and Thai peaple in Thailand

Thai conversation: partial transcript

Student elected topic: Differences between foreigners and Thai pecple in Thailand

™ How are you? Mister Derrick, right?
w aTadn: guiominly Tnune
F> Right
sl oy
T>  How are you? |
AR CA T
F> Im fine
ol @
T>  Um (pause) How long have you been here? |

w/ Bu.. efilloa Tnewmuri nsudane

F> 12 years. |

T> (.39 Confirmation check: (Tone correction) Twelve years (pause)

w127 }

F>Yes
}

AT

T>  (English) One (pause; then in Thai) One year, right? Oh, twelve years! |

4 g s
v one... niallle lvuse To 121l

F> Twelve years (pause) in kp'ausdb N 7 p i

i be was being comected, while in
| fact he was asked 2 question.




dr1zd .

T>  ...)ine months }

W 9 1fou

F> INine mcmthdr

W/ 9 1fou

w/ paAaan noduss et iune

F> Yes,
}

A da

T> How are they different?
4

w bz
F>  Thai people eat more than foreigners. 4

dr mu Inefusnnndid sy

T>  Recast; Confirmation check: Smild,

T>  PI: Well (pause) Why do you think they smile more than foreigners? |
w ¥ luRahan nedunniwieny
F>  P2: Um, Farangs eat (pause) more (pause) fried rice with chicken (pause) than
fr Bu... dfefu....Sda 1R
Thai people. Eat Thai people. (English) I mean (Thai) Eat fried rice (pause) more
e, fiuaune._sumineaanrh. . fiudhade. annndieu Tne

{pause) than Thai people.
T> P2: [:42 Confirmation check Oh, you mean to say that farang eat more

.{ Comment [C3]: (Because the

word for ‘in" in thai sounds similar
to nine, she thought she would
help him by translating nine i6to
the thai word for nine. She appears

iix_,wth_He'd'oﬁ:@ ‘ask, however)

" Comment [C5T: ! considered

this o Pl Iriggering event because
it-poses an issue related direcily to
the topic the participrinis had
conversation:forward:: -

TEARN SRE T
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w 18 qumuteda diafunn iy

than Thai people, right? Just as thai people eat more than foreigners, right?

o Tnals Tnuae midoud i Inofuunndnis

Y
F>  Right.
i 15

T> Confirmation check:Not that Thai people smile more than foreigners, right?

I .
w Tl Tnetuuiandwse 1 lnunz

actually explained in the interview

',,-{Comment [C8]: The forcigner

that what he meant was that
il lef | according to him, Thai people
smile more, and foreigners eat-

2:09 P1 Explicit correction: Dermrick, you should say

N/ 1030 AISHAT

“Foreigners eat more food than Thei people”
4
S afusmsunnining
(F> repeats phrase word by word) /
T>  You have to say it this way, otherwise some people might not understand what
you eat,

I P - v 9 ' -
w audnaaunuil edniuestivin Widhlviwufuess

2:20 Comprehension check and code switch: (In English) You understand that?
(Switch to Thai) Do you understand? |

w You understand that?

aoadnte lnuny



F> 2:26 OIU: T understand
w dhle
T>  And what else? |
nilez1sBnlnuaz

F> I then (pause) think Thai people (pause) are quiet. |

gl pndsifa o lne, dou

> Excuse me? 4
nozliuzay
F>  PI:1then think Thai people are quiet. }

H7 pundrinnha lns Qo

T> 3.:08 Explicit correction Oh, Derrick, in order to speak correctly, you
should say “I”, and the word “then” comes before this. In the previous

sentence you said “I then think”, right? }
n/1éiasn drneyaignizdemadudafl rov s, riowiigaogaih muid e 1 tnuns
F>  Right. |
Wy 1
T>  You should change this to,” Then (pause} I think Thai people are quiet”
w pamssenfaouih udd.. sufiatau Tnofeu

|
(F>repeats phrase word by word)

i Anything else? }
w HazlsbnInuaz

F> 3:20 P{: Two more... |

66



F=>

T=

F>

F>

F>

dl7dn 2
Twomoretopics? ¥
- 4
wEn 21304
Two more topics. }

Hi B 21504

P1: What sort of two things, what are they? v

W idsany iz

I think Thai foreigners are bored of Thailand (pause). Thai country. |
Hmufiedn muTnodaiesamatne . faane

3:40 Confirmation check.: Thai foreigners? Or Thai people (pause)

e nod3e vions

(repeats phrase word by word) Thai people (pause)

o < &
dinfint au'nediudedszmang.. Weelng

{continued) who are foreign, {pause} or

w auiithes vde...
}
F>  Who are foreign (pause)

o au e

(continued) Oh! You mean Luuk krung! (half thai half foreign people) .-~

right }
* ’ 2 '
W 8o paumuearud gnass lavune

Yes, half thai half foreign people.

15 gnnda

67

_.-| Comment [C9T: T suggests the
word ‘topics’ im Thai

| Comment [C10L: It vast. .
completely clear Whether she
actially understood whsat.
said- o -
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T 3:49 Confirmation check: Bored of (pause) Thailand? Er, bored of Thai
Comment [C11]: T> makes the |

people, righlt? | -7} mistake of substituting Thaitand
""""""""""""""""""""""""""""""""""""""""""""" with Thai people, yet F> confirms.

naiioszma oy o idoad Tt inuez

F> Yes

W

T>  3:58 Explicit correction Oh, so do you tthink that Luuk Krung or Thai
people who are half foreign (pause) }

wIdAaayatgnaTanTony noFomonls..
F> (repeats phrase): Luuk krung (pause) 4
Hignns
T>  Or(pause} |
nmie
F> (repeats word): Or |
# n3p
T>  Or,or (pause) 4
W 3o
F>  (repeats) Or, or |
drn3n
T>  (continued) Thai people (pause) |
wauing.
F>  (repeats) Thai people (pause) |
W anIna.,

T (continued) who are half foreign

na¥amoHi
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F>  (repeats) who are half foreign }

A ieanunia

T>  (continued} are bored with (pause)

W il

y

F> {repeats): are bored with
A ooy
T>  (continued) the characteristics of Thai people (pause) }
wanvazyoanuny
F>  {repeats): the characteristics/behavior of Thai people
w dnuaizvaenauing
T>  (continued): in Thailand? |
vulszmang
F> (repeats): in Thailand?

dlulszmeIne

T>  Was that too jong? |

worlt lnune

F> I want !moref.l -

Hi 018N

dimsfia e Inoilvatwedamdoudsa

T 4:40 Pl Recast of the previous phrase: 1 think there are many similarities

between Thais and foreigners.

a direct sclution given to F's>
problem. Unfortunately, he does
vot iry to apply it.
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w pudRTen et mesduimilousss

T> P2 4:55: You should use ‘mi’ in the sentence as well. Mi is a verb. So
“Thai people’ comes first. I think Thais bear many similarities with

foreigners. }
W s daugay § dusinier fadudrie nendeu . aulnefimatoodn
thilouri
F>(repeats phrase word by word)
T>  5:07 Confirmation check: This is how you think, right?
wpudnd oty o
F> Yes.
Wil
T> 5:16 How are you now?
nadaeladnny
F> There’s nothing
dlifiesls
> Confirmation check: No further questions, right?
w/lufidew 1o Tmuns
F> Right
Hi1%

> Do you have any goals?
5:26 (code switch and comprehension check) (In English) You understand (Pao

Mai)**?
waauitmuw ...do you understand hwe

F> Um, tree?



Here F> seems to think she is referring to a tree, to F> the unfamiliar word sounds

similar to tree.

F>>

F=

F>

F>

F>

/M Um, Idon't .. knew that
W/ hign .
5:32 Comprehension check: You don’t understand, do you?
whinh T 1o Twuas
Right.
W/

5:37 Comprehension check: Do you understand that which 'm saymg?

neund lefiyn Inuns

5:44 Comprehension check;" Reformulates question: Do you understand
what I'm saying?

naeuti lefine tnuns

Um, don’t speak

dr Ty

5:49 You don’t speak or you don’t understand?

w Tuiwane i le

5:51 Ah, I don’t understand (F> finally understands what is being asked)

dewa T 1e

!



F>

F>

T>

>
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5:53 PI Explicit correction: If you say ‘mai pood’ it means (in English)

don’t speak

nidwadr Bina vueanudidon 't speak

Ok.

dlam

5:57 PI Explicit correction: If you say *Mai khao jai” it means (in English)
I don’t understand

w dmwdr b le vunenawdr don 't undersmad

Ok

W Tom

6:00 Code switch: (English) Yes, that’s right

v Yes, that’s right

Derrick, how would you like to improve your Thai language? { 6.14

nansasanszlfupanyt neass nnfune

Comprehension check; Code switch: (English) You understand?

#/ You understand?

F>
T>

F>

Uh (long pause)

6:18 Comprehension check (English) You understand my...question? }

»/ You understand my.. . question?

Um, no. }

Aty

6:22 Translation of question (English) Um, what I mean, what you want to
improve, in Thai? }

»/ Um, what I mean, what you want to improve, in Thai?



F>

F>

F>

F>

{(English) Um, tones. |

# Um, tones

6:27 Translation, Recast, Confirmation check (provides lexical assistance)

(Thai) Sounds, right? {
nafes Ivlwune

The sounds of which words? |
e lsny
P] 5:35: (English) Um, vowels (In thai) Um, ‘Sarah teh’ |

#) Um, vowels...aszioz

6:48 P1 (English) What does that mean? In English? |
»/ What does that mean? In English?

Vowel sounds |

i/ Vowel sounds

6:49 P2 Recast; Translation, provides lexical assistance. Oh, vowel

sounds. |

AT

Vowel sound “A”, vowel /a:/ , vowel few/ }
» asudur 0. Be.. @

Vowel sound “eu” }

Hrersed

6:55 P2 Explicit correction; Pronunciation correction: Oh, vowel sound

“U”

n/ @3z

7:06 P{ Why, is it difficult? |

.1 Comment [C14]: This section
of the conversation is quite
interesting, because the pair almost
completes & cycle of cognitive .
presence. It starts: offat 6:35 by .
Dm&wm&nthehsdﬂ'ﬁcuhy
with the prommmauun of vowel




F>
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Wt Ton:
F> *Tries to pronounce sounds* The pronunciation. ..
dipandeein
= 7:17 Confirmation check: The pronunciation is difficult, right?

= -
¥/ eOMNTEINNHIOAE

F>  PI:Thetones/ eak// tho/ /tri/ / juttawa/ |

Hafesian Tn af §an

T 7:30 P2; Explicit correction; Corrects pronunciation: The sounds / eak/ /
tho/ /trif / juttawa/
w/iduvian Inad tan

T=> P3: Um, Yes, if you make a mistake in their pronunciation, the meaning of

the word changes too.

napenFeaanmn i
T>  7:42 Comprehension check; Codeswitch: (English) You understand
my (pause) |
U> w Youunderstand mry...
F> No. {

Al

T>  7:44 (English) I mean, that if your pronounce is wrong (/ists all the tones),

your meaning will wrong too.

v 1 mean, that if your pronounce is wrong (tan In a7 9421), your meaning will

wrong too.

Oh, ok.
T 7:55 P3 (English) For example na (Thai) Let’s check? Horse, dog

(changes tone to illustrate change of meaning)

/) For example na._u1 w1 iy van
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8:00 Comprehension check: You understand right? (changes all tones for four

diffzrent meanings)

F>
T

F>

T=

F>

F>
T>

T>

F>

T=

Alright.

8:22 P3: (In English) If I say for example, Derrick, come here, in Thai (in
Thai) Derrick, come here (In English) If T use a wrong sound, ...

7} If 1 say for example.. 1a3a 1fi...\A3n nuil

Repeats Thai phrase

. 1930 a3 man]

(English) it means, Derrick... (laughs)
AMUDATIN 95,

Ok...(laughs)
7 Toun
P3: (English) You understand? So you have to be careful when you use a

sound, in Thai...(Thai) In Thai, there are sounds that belong to words

which are the same as many other words, so Derrick needs to be careful
w You understand. So you have to be careful when you use a sound, in

Thai

’ »
TunmutInsiiFsandoutunasiidaiu minfeessda

(repeats phrase word by word)

{Thai) be careful (English) it means be careful

W be careful wladisst
Recast: be careful
wEedl
be careful (corrects 3 times)
Wrw/ssi

...when you speak Thai
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nmmman i ny

F> (repeats phrase word by word)
T>  9:20 Do you have another question (Repeats in Thai)

- a )
nilfowenlnu

> 1 don't have another question

d/liTifeuuds

English conversation partial transcript

Student elected topic: Differences between foreigners and Thai people in Thailand

T= P1: Explains about Thai people’s fear of speaking to foreigners, and,
regarding Thai stereotypes, ends with the question: How do they do?

F> 1:09 Confirmation check: Um, How do... Thai people...7 4

T>  Yesd

F> Thai people (pause) think (pause) that (pause) if (pause) you (pause) speak
softly, then (pause) you can communicate (pause) with Farangs better. '

> Did you think that? |

F>  Yeah !

T> Thank you

misunderstandings that occur. Explains about Thailand’s smiling culture. Ends with

the question: Siam Muang Yim, did you hear that? '

F>  Clarification request: Could you repeat that? |
T>  Explains about the common misunderstanding of Thais who smile at
foreigners, which foreigners interpret as a invitation to speak with them. Yet Thais

actually hide their fear while smiling at a foreigner, and often don’t speak any English.

}
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T= 2:25 Confirmation request (on pronunciation accuracy) Smy, Smile? (rising

intonation, then pause)smile, is that right? }

F> Right.
T Continuous explaining the meaning of Siam Muang Yim as the ‘Spirit of Thai’
|
, .-1 Comment [C16]: At2:42, F>
F>  P2: 2.42Recast and confirmation check: summarizes T's> story (to confirm .-~ 4 yerforms s o, el
. . . . . wecast and confirmation check. To
that information is understood correctly) So you mean it’s the spirit of Thai (pause) the observer, it seems asif the -
implicit correction was intentional, |
the culture of Thai (rising intonation, pause) g:h‘:“”sl“;’ﬁ_;"g ‘?‘;"{‘:"“‘9 ‘
. . indicating that he might use the
T> Yes, Thai people smile. wo::la::ulﬁtre instead%l;‘spiﬁtin
) ] this situation. Also, it could be that
Then, T> goes on to explain about how she can see how some foreigners might feel he is trying to verify if he
understandds T*s> story comectly. It
. . . is also a phase 2 event, a8 F>
offended if Thai people seem to refuse to speak with them or even run away. > o T easoning. B
(misunderstanding): I don’t think if farangs don’t smile, then I don’t think it’s wrong, %’;mmmw ’.h"hy"mﬁ“.&
in their culture 3:4] Comprehension check (after stating opinion) Do you know what e
I’'m saying? }
> Yeah, I, ] understand. But in Thai, think that, because Thai stereotype, they
think that, about that.

T>  Relates her own classroom experience about English classrooms in Thailand
with native speaking teachers, saying that silt;nge is often considered refusal to answer
a question. Yet Thai people understand, yet don’t know how to formulate their answer

in English. Then she says: So that makes teacher angry them when teach. P1 4:32:
When teach or feaching]? }

> lI-"Z 14:36 Confirmation request: So you think that’s a bad thing? |
T>  Yeah, that’s a bad thing, for Thai people to do that with farang people.

F> 4:52: Do you have any other questions?

T>  If farang people, they don't like to talking, if they don’t like to talking? |

F> P1: 5.04 Confirmation request and reformulation: Oh you think that farang
people don’t like to talk? To Thai people? }

T>  P2: Yes, what do you think? }
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F> P2: Um, [ think some are shy (pause) and some (pause) plain don’t know how

to speak in Thai.
T P2: mmm-hmm...and, why farang person don’t speak English with Thai
person?
F> Um, Thai people, in Thai, um, I mean, some people, (long pause) some of
them, they're too shy

T> 5:58 P2: Confirmation check: Oh, they’re too shy? |

F>  Yeah |

they look so serious, so Thai people, they’re afraid of that, and Thai people, they think
they don’t like them, or...

T>  6:18 Confirmation check: Is that right? |

F>  Yeah. |

T>  P4:6:20: But in my opinion, I think farang, they don’t , um, they don’t
difficult for understand, they’re really easy for understand, if, Thai people can
understand English more than now, and Thai people don’t, what you call that, don't
run away when saw farang, just come and talk with them, and I think, um, sometime,
um, for example, sorry! Anyway, some farang people would like to talk to Thai i
people, some farang people would like to learn to speak Thai language, they want to
learn their language. So, if farang people are scared to speak to thai people, the’yr
cannot improve their Thzi anymore. So I think they should both come to talk to each
other, and don’t fear anymore. |

F>  7:18 OIC: Yeah,1 agree with that. {

T>  This is my opinion.

F>  7:26: Do you have any more questions for me? |
T> No, I have some questions about my English (pause) because some things in
my English, I know I'm very, somethings I'm wrong.

F>  7:41 Like verbs, or (pause) J

.- Comment [€20]: The topic in

the section above is about fear in

speaking to each other, for both
Thais and foreigners. Now, they
seem to both have the opinion that
there is fear t6 commumicate from
both sides. At6:10 T>tries to .
integrate and summarize thess: .~ -
ideas, seeks confirmation/verifies

why he offers this ag an example,
¢ eventhough she has not specified
i anything yet. :

K
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T Yes, verbs, or pronoun (pause) |
F> 7:46: Ok,
what specitically in verbs, do you, typic- and what do you, specitically, in verbs, are
problems?

T>  P1: 7:50 Comprehension check: For example, 'm talking in the past tense, but
I use the verb one, do you understand verb one?
F> PIl: 8:03 So like —ed tense?
Tenses? |
T P1: Yes, I don’t use -ed tznse, I use normal tense, something like that.
v
F> P1: Or, um, -ing?
T>  Yes, -ing too!
F> Um, what other things besides verbs, do you, want to practice, } (pause) or,

do better?
T Maybe,

maybe now, maybe two only? |
F> Ok
T>  8:34 And how do you help me? }-

say, ‘Pass the ball’. Like: ‘I pass the ball to you’. 4
T>  Repeais phrase
F>  Yeah |
> P2; Confirmation check: Pass the ball..to you?

F>  P2: Yeah. And then, if you want tosay presently, ‘You're passing the

ball’...uh, ‘I am passing the ball to you’, you would use -ing. |

T>  P2: Confirmation check:Yes. ‘I passing the ball to you’, yes, that means in
mainly, [ use ~ing, that’s right? }

F> Yes. |



80
T>  P2; Confirmation check: Passing, that’s right? |

F>  P2: Yeah, that’s like present tense. |

T>  Ok...thank you, and about my pronour...

T> 9:41 PI For example, in the first time I learn English, and in the first time 1
speak English, if I would introduce my sister: My sister me. How do I change that?
F>  Mi?!

T> Yes, m'y-;ister me. I introduce my younger sister to another person, but I say
my sister me. |

F> You would say, uh, I have a younger sister, called M1. 4

T>  Ihave...what? |

F>  Ihave a younger sister, who is called Mi. {

T No, no, I don’t mean that, [ want to tell them: that woman, that is my sister. '
F>  Oh,Isee. |

T>  Butsometimes when I'm talking quicker, I'm sorry, quickly, so I use wrong,

the sentence, I use my sister me.

F> Ok
T>  And how do I change this sentence it;s right?
F>  Uh, my sister and L.
T> My sister what?
T>  Isaymy sister me.
T>  10.38 Comprehension check: You understand my } (pause) question?
F>[No, I don’tunderstand.
T>  Comprehension check: I say my sister me, my that mean I, | that right?

F> Confirmation

check: So your sister, who is called Mi? }

T> . My sister that is called me? No, no, I don’t mean

that my younger sister called me. I mean me, I mean 1 have younger sister.
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F> Oh ok, ok. So you and your younger sister...or my...I have a younger siste

r...who is called me. |
T= 11:201, 1 have younger sister. Ok...maybe another example, maybe another
question, would be more, for example one person who’s a man right? |
F>  Pmsorry, what? |
T= F1: For example, his name James. [ want to say, this book, James book.
How do [ say in the full sentence? |
F> P2: This book belongs to James. |
T>  Repeatsphras /e
F>  This book belongs to James
T>  AndIcansay? |
F>  Confirmation check: Sing? |
T>  P2:His book.. }
F>  P2: His book belongs to James, yeah you could say that. 4

T>  Confirmation check: His book belongs to James? That right sentence? For me.

F>  P2: For you, you would say: ‘That book belongs to James.’ |

T>  Repeats phrase; But when James say, he has to say |

F>  P2: His book belongs to 4

T>  Repeats phrase

F>  P2.tohim Yeah}.

> 12:30 P3; Confirmation Check: So his and him-+-use with the+**main person?
} F> P4: Or he and him |

T>  Ohhe and him...and she.. ¢

F> Or her |

T>  Ohher.andl...}

F> And myself... |



T= Oh, and by myself...Oh, something like this? So if I use that word, my
sentence will come to right sentence, that right? Thank you. Ok thank you for your
opinion on farang andThai stereo types too much, thank you see you next time, bye

bye.
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TABLE 2: QUANTITATIVE ANALYSIS OF SESSION 1

Repair move

Clarification request
Comprehension check
Confirmation check

Explicit correction

Recast

Overt indications of:
Agreement

Non-agreement

Understanding

Misuniderstanding

Codeswitching

Inquiry phases

Repair move
1: Triggering

2: Exploration
3: Integration

4: Resolution

Negotiation of meaning

Thai conversation

T

T>

20

T>

10

10

F>

F>

F>

English Conversation

T>

T

T>

13

F>

F>

F>

12
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Cycle of cognitive presence: eliminated the need for further sessions

At 9:41 T> Explained that this was a situation in which she used to make a lot of
mistakes, because of the difference in sentence structure when using possessive forms
in Thai. The possessive pronoun follows the object in Thai: ‘my sister’ literally
translates into ‘sister of mine’ or in abbreviated form even ‘sister me’. Perhaps F> did
not know about this structure in Thai, and therefore had not been exposed to instances
in which this mistake occurred. He probably did not recognize this as a “typical’

mistake and thus cannot deduce the meaning of the sentence.

Participant takes intiative

However, as T> had already explained that this was a mistake she used to make and
does not make anymore, it was fairly itrelevant to the context of the discussion.
Despite not being instructed to do so, T> just seemed to want to take advantage of the
fact that she was speaking to a native speaker and wanted to be corrected on some
grammar points besides having a meaningful conversation. This was perhaps partly
because she had set ‘improving verb tenses and sentence structure’ as some of her
goals and objectives for this session. However, in this instance there might have been
other matters at hand. She clearly indicated that she does not make this mistake
anymore, so why would she ask of F> how she would need to be corrected on such a

hypothetical error?

In the discussion following the session, it turned out that she was just trying to assess

her interlocutor’s ability to correct her. This was off-task, but perhaps not without
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reason. One might argue for T’s> case that she would need to know how accurately
her partner can correct her, to have more realistic expectations of what she might gain
from future sessions with the same partner. Perhaps she picked up an error in F’s>
carlier suggestion at 9:41 that ‘passing’ is present tense, when in fact it is present

continuous tense.

Once again this shows the relative value of being corrected by a native speaker. Since
T> is a learner of English and has been instructed by language teachers, her
knowledge about English grammar rules might exceed that of her partner’s
knowledge (even though it is his native tongue). At 11:41 T> attempted to illustrate
her confusion with possessives once more, by giving an example of a book belonging
to a hypothetical James. She asks: “There is a book, it’s James’s book, how can I say
this in a full sentence?” And F> answered "This book belongs to James.” Then T>
verified once more, repeating F’s> suggestion. Then she applied it in a diiferent
setting, as if she were the third person. F> suggested that she should use “His book
belongs to James” or *“His book belongs to him” and using “That book™ instead of
“This book™ when saying “That book belongs to him”. From this, T> deduced
pronoun rules for his and him, she asked “his and him use with the main person?”.
She then continued to verify if it works the same way for other pronouns, for “‘she and
her” for example. Unfortunately, F> makes another mistake by saying that “I” would
become “myself’. Regardless of accuracy, this is an example in which the full cycle

of inquiry was actually completed.
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Cognitive presence achieved by the participants sooner than expected

That completion of the cycle of inquiry was one reason for not continuing collecting
data for the current study. Very likely, students will often find their own ways around
a given lesson plan, outline, or system to make it work for them. Since every learner
will experience tandem learning differently, the way this experience is expressed wiil
vary also. As also occurred here, students did more than was expected or asked of
them, in fact they were not even aware of the fact that they were ahead of what was
planned for the course. Thus, task objectives arise as individuals both consciously (via
preparation of notes) and sub-consciously (out of the resulting events that occur in

their conversation) co-construct the purpose of their collaboration.

Unexpectedly, paﬂicipants took control and repsonsibility of their own learning by
choosing to stray from the topic and focus on language. In both conversations, explicit
discussion of language was deemed necessary by both sides. Thus, we can draw on
the results of this study to aid in estimating the necessary degree of teaching
instruction and teaching presence or intervention to be applied in future tandem

learning.
Assymmetrical ianguage repair and collaboration

It appears that most of the language repair moves were made by T> in both
conversations. Most significant is the amount of codeswitches T> made in the Thai
session. She switched from Thai to English (see the table in Appendix F) often, as

compared to F>, mostly to check comprehension (also relatively high) or to translate
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vocabulary. This can probably be explained because of the language proficiency gap
between learners. T> was much more capable and confident in English than F> was in
Thai. On the other hand, F> made very few code switches (only two in the Thai
conversation and one in the English session). We might speculate that F> attempts to
adhere to the task rule of speaking in the target language unless it is absolutely
necessary to switch. However, he does not attrellnpt to accommodate T> either by
switching to Thai in the English session. This is one reason T> switched so often,
perhaps because it was more necessary and helpful for F>. The opposite might not

have helped T> that much.

The influence of a proficiency gap

Furthermore, T> made use of techniques such as explicit and implicit corrections
(recasts). These were not used at all by F>. Perhaps T> saw the need to do more
language correcting, maybe because of F’s> comparatively lower language ability.
And F> was either less aware, or did not consider T s> need for correction. Which
brings up another matter: the level of cognitive presence was mainly achieved due to
T’s> efforts in collaborating and solving the issues that were brought up. At times it
seemed remarkable how F> would bring up some issues, and then drop them to move
on to the next issue. An example of this was going from the problem F> indicated to
have with vowel sounds, then without any exploration or resolution, switching to the
topic of tones. This indicates that there could be a difference in autonomous and
collaborative ability besides just a language proficiency gap. Had F> attempted to
resolve issues more, he would have helped himself conceming his language problems,

and his partner by helping her with her problems. In the English session, F> did
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provide more input in exploration and brainstorming. In fact, explorative (phase 2)
utterances in the English conversation were the only category that he outweighed T>
in, of both conversations. However, these utterances helped little in directing the issue
further; only on one occasion did it aid in resolving problems.

It is possible that the synchronous nature of this session worked less favorably for F>.
At his level, a transliterated version could have helped F> in his comprehension in the
Thai session. Or even thai script in an on-line chat could have made a difference, as
F> is literate in Thai. Also, it might have saved confusion in some of his

misunderstandings of T’s> spoken English.

Reflecting on teaching presence

The second reason for halting further data collection in the sessions which were
initially planned, was that there was enough data to reflect on regarding teaching
presence. The data suggests differing levels of autonomy between F> and T>, which
aids in understanding how to appropriate and improve teaching presence. For
example, a teacher might be able to help by asking her to make her problem more
clear or state the difficulties she had more explicitly. She did this by giving examples
however, so one way of providing teacher aid would have been by asking F> how he
intended to help her, or what else he would need to know to help her. One method of
teacher intervention could have been to tell participants to make one’s goals clear to
the other participant before starting. For example, a request for the native speaker to
pay conscious attention on the accurate use of these would have resulted in a more
satisfactory and useful experience for T>. It seems that F> had considerable difficulty

in making language rules explicit. However, distinguishing and pointing out to T>
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what ‘sounds right’ from what ‘sounds wrong’ might have just been within F>’s grasp
in terms of teaching ability. Therefore, we must not only question the value of a
native speaker, but also constantly evaluate the need for instruction on autonomy,

while the session is in progress.

Participant suggestions for further improvement

Did you achieve your goals?

T> Yes I achieved any goals, about my pronouns, and my words, because when 1
talking some times, because I don’t know when use -ing and when use —ed, for past
verb.

F> I learned that I could switch some verbs and nouns the other way, and speak more

clearly in Thai, and vowel sounds, and tonal sounds.

How did you feel/experience this class? Useful? Suppose this was doneata
commercial language school? What did you like or dislike?

F> I’m happy of my conversation more than before, because I can talking and I can
understand another person who use not my native language. And I can improve my
conversation.

T> 1 liked it, it was a useful language class. I liked the fact that I could enhance my
tones and vowel sounds and stuff. I probably wouldn’t get corrections on these as

pointedly in a normal classroom.

Do you feel there is anything that you would not get in a normal classroom? What

differences did you experience as compared to a normal classroom?
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T> Wouldn’t get as explicit correction in a normal class on his tones.
F> I think in the classroom, people don’t talk about their opinion too much. They
have to sit and listen, to what teachers teach, and then when they go out of the

-~ classroom, they don’t use language too much. They just have to listen and answer
questions.So this is good.
Any drawbacks?

F> Drawbacks in communication and lack of eye contact.

What went well? Regarding both language and ideas?
T> I think both together, language and ideas, went OK.

F> The tones. And how to speak correctly in Thai.

What went not so well?
F> Miscommunication
T> 1 think so!

F> Mainly on the he/she, me/ my younger brother! [Issue]

What could improve for next time?
F> Better communication. ..in the flow of conversation.
T> It can use for the conversation in real life, not when we study only. Perhaps a

misunderstanding of the question

What else would help you? Preparation or techniques? Or prefer to get the hang of it

by yourself?

F> Maybe if you taught us..techniques, it would go faster, the learning process..
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T> Yes I think so, it would quicker than this, and more clear, maybe?

What if you would have more directions, such as an assignment with specific goals?
Would it be useful, or more difficult?
F> Maybe more difficult.

T> Yes.

If you could change this lesson, what would it be?

Working on tones

What about the lesson content: is there anything that would need to change or
improve?

No comment

T> Maybe open your opinion for everybody, you can know an opinion from another
person, and you can find out what people think about your culture. Also the

conversation with another person, you don’t know them.

From your notes, or from what you remember, what did you correct your partner on?
F> Past tense

T> I corrected my partner on sentence and tones and word suggestions. The tones on
and sound on the first sentence he said, ‘Foreigners smile more than thai people’, he
want to say ‘Foreigners eat more than thai people’, but the sound I hear is ‘smile’.
That’s why I told him to put the word ‘food” at the end of the sentence, so if other
people hear him, they don’t understand anymore, it changes the meaning of the

sentence, and makes them think negative for foreigners.
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Anything you noted but did not say?

F>; T> No.

Participants® evaluations

Students were happy with their achievements, reflecting also on the need for setting
goals, and self-evaluation in achieving goals as a way to improve motivation and
sense of direction. This navigation is thus not only necessary before a session, but
reflection also helps in plotting a route for the next one. As F> pointed out, he felt that
he needed to learn how to communicate better, -Although learners reported that more
structure added to the task (as was originally planned for the next sessions) would
increase difficulty, learners said they would benefit from learning more techniqueé
related to tandem learning. Overall, learners mentioned benefits of tandem learning
over drawbacks. Even when asked how tandem learning compares to classroom
learning, there were mainly comments made in support of tandem learning, with the
only drawback mentioned being the fact that they could not see each other which
made communication more difficult. No longer can the learner rely on facial
expressions or hand gestures to indicate meaning. But just as many language learners
experience when talking over the phone, proficiency of verbal skills is then heavily
tested. Rightfully so, F> said he needed to improve his communicative abilities.
Perhaps F’s> judgement of his needs arose from this session. He might have already
known this to be a fact. However, his goal was to improve on his tones and vowel

sounds, not his communicative skills.





